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School Information

General Information

Name INTERNATIONAL COMMUNITY SCHOOLS L.L.C. -
1118 BRANCH

Esis Number 9306

Inspection Dates 20 to 23 Jon 2025




Information On Students

Number of students on roll 1053

Number of Emirati students 25

Number of students of determination 14

Largest nationality group of students Jordan - Egypt - Syria

Information On Teachers

Number of teachers 77
Nationalities United Kingdom (UK) - Ireland - South Africa
Number of teaching assistants 1

Changes since the previous inspection

Since the previous inspection, the school’s overall performance has remained Good.

Student achievement in Arabic-medium subjects has remained ot good in both Arabic as a First Language and
Arabic as a Second Language in phases 1, 2, and 3. Similarly, in Islamic Education, attainment and progress in
phases 2 and 3 have also remained good. In UAE Social Studies, attainment and progress in Phase 2 have
remained good, however, attainment and progress have regressed from good to acceptable in Phase 3. This
decline is due to students not consistently demonstrating the expected knowledge and understanding in social
studies.

In English, student achievement has been maintained in phases 1 and 2 with an improvement in Phase 3 to good.
In mathematics, attainment has improved from acceptable in the previous inspection to good across all phases,
with progress maintained at good. In science, students' achievement in phases 1 and 3 remains unchanged,
however, it has improved to very good in Phase 2. These improvements are because learning outcomes are more
effectively aligned with the majority of students’ abilities. Learning skills continue to be good across all phases.

Students’ personal and social development, and innovation skills, were not previously inspected. In this inspection,
students’ personal development and their understanding of Islamic values are judges as good, while their sociall
responsibility and innovation skills are acceptable. This is due to the limited opportunities students have to take
initiative, engage with the community through volunteering and leadership roles, and develop a broader
understanding of global cultures.

Teaching and assessment continue to be good across all phases. The school has implemented whole-school
approaches to enhance staff understanding of teaching strategies that engage students. Professional
development has enabled teachers to make better use of assessment data to improve targeted support for



students.

Curriculum design and implementation, and curriculum adaptation were not evaluated in the previous inspection.
in this inspection, curriculum design is at good and curriculum adaptation at acceptable. The curriculum is broad
aond balanced and offers a range of curriculum pathways that prepare students for the next phase of education.
Teachers make adequate modifications to the curriculum, however, there is a lack of sufficient adaptation to
challenge the higher attaining students. Additional opportunities for students to engage in enterprise and
innovation are required.

The health and safety of students, including child protection, remain a priority for the school and continue to be
judged as very good. The care, guidance, and support the school provides for students remcins at good.

The effectiveness of leadership has improved to very good while overall leadership and management remains at
good. Leaders have enhanced inclusivity by reinforcing the inclusion team, thereby strengthening the school's
capacity to identify and address the diverse needs of students. Since the previous inspection, student numbers
have increased, new classes have been added in Years 10 and 11, and the development of examination classes in
a range of subjects, bringing the school close to full capacity. Staff turnover has been high, particularly in the
primary phase, which has presented a challenge to maintaining continuity in teaching.

The school’s efforts towards meeting their targets on
international assessments: TIMSS, PISA, PIRLS

The school has benchmarked students' attainment against international standards to more precisely target
interventions.

To prepare students for international assessments, TIMSS and PISA style questions are integrated into the
curriculum and questions are delivered by teachers in lessons on a daily basis. Homework also supports
achievement in TIMSS and PISA.

Students participated in TIMSS 2023., however, the school has not taken part in PISA yet and is due to participate
in PISA 2025.

The school participated in PIRLS (Progress in International Reading Literacy Study), in 2021, and has been

promoting the importance of reading and raising awareness about the significance of international assessments
among students and parents.

Performance in standardized and international assessments

The following section focuses on the school’s performance in standardized and international assessments.

Standardized Assessments

The school has been using the Arabic Benchmark Test (ABT) this AY2024/25 and was previously using the ACER
International Benchmark Test (IBT). Assessment results for AY2023/24 indicate good levels of attainment.

GL-PT Assessment results for the AY2023/24 indicate weak attainment in English, mathematics and science
across phases 2 and 3.

The school has incorporated computerized end-of-term assessments to provide students with the skillset they
need to successfully complete the tests online.

International Assessments: TIMSS, PISA, PIRLS



In TIMSS 2023, year 5 students attained scores of 534 in mathematics and 530 in science, while year 9 students
scored 521in mathematics and 526 in science, exceeding the school targets and international averages in both
subject and year levels.

Students sat the Progress in International Reading Literacy Study (PIRLS) assessment in 2021 and scored within
the intermediate benchmark range.

Reading

The school has one library to serve all year groups. It includes fiction and non-fiction texts in English and Arabic
with approximately 3500 English language books and 1500 in Aralbic, in addition to books from the school’'s
phonics and guided reading programs. The number of non-fiction books is relatively low, and the library does not
include any periodicals or magozines. There are four computer terminals to enable research to be undertaken.
The librarion has ensured that the library is a welcoming place, with comfortable seating to suit all ages as well as
worktables and quiet corners. Books are easy to reach and clecrly labeled. Students also have access to some
online reading platforms such as Oxford Owl. Classrooms in Phase 1 and lower Phase 2 have an adequate stock of
guided reading books as well as some fiction and non-fiction but there is scope to increase these resources
further.

The school promotes reading well. There are streamed reading groups and daily class reading sessions across the
primary phase. All primary classes have a weekly timetabled library session which students approach with
enthusiasm. The Accelerated Reader Program is used to motivate and challenge students. Other initiatives to
promote reading include Book Fairs, an annual Reading Month and competitions such as the Creative Reader and
Book Mark competition. To develop early phonics knowledge and reading skills, the school uses Read Write Inc.
from Phase 1 which gives continuity into Phase 2.

To support reading in Arabic, the school uses the Abjadiat learning portal for phases 1 and 2 students who have
Arabic as their first language. They utilize Arabits in all phases for students who are Arabic second language
learners to develop their reading and comprehension skills. They also make use of the Alef learning portal in Phase
3 which supports students to further develop their reading in all Arabic-medium subjects.

In Phase 3, students enjoy weekly library visits. Older students make use of the library during their breaks or to do
specific research. Students in years 7 and 8 are avid readers who can name different genres and demonstrate
higher-order reading skills such as advanced comprehension and interpretation. They are fully aware of their
individual reading scores through the GL-New Group Recading Test and GL-Cat 4 assessments, and they know
their appropriate reading level of books in the library. The school promotes secondary students’ reading further
through competitions, challenges and completing reading passports.

Strengths of the school




Students across all phases display positive attitudes to learning and support each other.

Thorough safeguarding procedures ensure the protection of students, including effective child protection
measures.

Senior leadership, led by the principal, drives school improvement with a clear vision and direction.

The school clearly understands its strengths and areas for improvement, supported by systematic self-
evaluation and ongoing review processes.

Key Recommendations

1. Raise students’ attainment, progress, and learning skills further by:

improving students’ attainment in phases 1 and 2 in English, in Phase 1in science, and overall students'
achievement in Phase 3 in social studies.

strengthening extended writing and speaking skills in the phase 2 in Arabic as a first and second language,
and in English across all phases.

ensuring that students in upper Phase 2 and Phase 3 have more opportunities to develop scientific thinking,
inquiry, and investigation skills through practical tasks and laboratory work.

actively engaging Phase 1 students in play-based and experiential learning to foster exploration and
creativity.

ensuring that students can effectively access and use technology across all phases and subjects for
independent research and learning activities.

2. Raise students' performance in international assessments by:

enhancing students' familiarity with terminology and vocabulary used in assessments.

strengthening the integration of a diverse range of TIMSS and PISA style question formats into the
curriculum.

ensuring students have a deep understanding of the basic skills and principles in reading, mathematics, and
science.

e developing critical thinking and problem-solving skills.
e connecting classroom learning to a relevant real-world situation and practical problems.

3. Further strengthen teaching, assessment, and curriculum by:

ensuring that all teachers consistently deliver purposeful lessons that provide appropriate pace, support, and
challenge for all students.

e fostering deeper student engagement through questioning and reducing teacher talk.
® ensuring consistency in providing feedback, including self- and peer-assessment and teachers’ written

feedback in all phases.

e providing more opportunities for creativity, innovation, and entrepreneurship across all phases.
e ensuring progression between Phase 2 and Phase 3 in core subjects of the relevant skills and knowledge

that students need as they progress through the school.

4. Further strengthen the impact of leadership by:

¢ reducing staffing turnover and ensuring stability and continuity of staff.
e enhancing the systems to identify students with additional learning needs, including students of

determination.



ensuring systems and processes continue to improve student attendance.

effectively engaging parents in their children's education and school development.

ensuring that the dismissal times of Phase 1 students do not impact their learning.

ensuring sufficient learning resources in all subjects, including the effective use of technology.



Overall School Performance: Good

PS1: Students’ achievements

Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Not Applicable Good Good Not Applicable
Islamic
Education
Progress Not Applicable Good Good Not Applicable
Attainment Good Good Good Not Applicable
Arabic as a first
language
Progress Good Good Good Not Applicable
Arabic as a Attainment Not Applicable Good Good Not Applicable
second
|
angudage Progress Not Applicable Good Good Not Applicable
Attainment Not Applicable Good Acceptable 1 Not Applicable
UAE Social
Studies
Progress Not Applicable Good Acceptable 1 Not Applicable
Attainment Acceptable Acceptable Good I Not Applicable
English
Progress Good Good Good t Not Applicable
Attainment Good I Good I Good I Not Applicable
Mathematics
Progress Good Good Good Not Applicable
Attainment Acceptable Very Good I Good Not Applicable
Science
Progress Good Very Good I Good Not Applicable
Learning Skills Good Good Good Not Applicable




PS2: Students’ personal and social development, and their innovation skills

KG Cycle1 Cycle 2 Cycle 3
Personal Good Good Good Not Applicable
Development
Understanding of
Islamic values and
awareness of Good Good Good Not Applicable
Emirati and world
cultures
Social responsibility Acceptable Acceptable Acceptable Not Applicable

and innovation skills

PS3: Teaching and Assessment

KG Cycle1 Cycle 2 Cycle 3
TeGCh.' ng for . Good Good Good Not Applicable
effective learning
Assessment Good Good Good Not Applicable

PS4: Curriculum

KG Cycle1 Cycle 2 Cycle3
Curriculum design .
. . Good Good Good Not Applicable
and implementation
Curriculum .
adaptation Acceptable Acceptable Acceptable Not Applicable




PS5: The protection, care, guidance and support of students

Health and safety,
including
arrangements for Very Good Very Good Very Good Not Applicable
child protection /
safeguarding

Care and support Good Good Good Not Applicable

PSé: Leadership and Management

The effectiveness of leadership Very Good t
School self-evaluation and improvement planning Good
Parents and the community Good
Governance Good
Management, staffing, facilities and resources Good




Inspection findings

PS1: Students’ achievements

Islamic Education

A number of areas are evaluated by inspectors when evaluating students’ attainment and progress in Islamic
Education. These include the following:

w

Holy Qurian Islamic values Seerah (Life Faith Identity Humanity and
and Hadeeth and principles of the Prophet | ' the universe
PBUH) ! !
Subject KG Cycle1 Cycle2 Cycle 3
Attainment Not Applicable Good Good Not Applicable
Islamic
Education
Progress Not Applicable Good Good Not Applicable
Findings:

The school's analysis of internal assessment data at the end of the AY2023/24 against the Ministry of
Education (MOE) curriculum standards indicates that most students in Phase 2 and the large maojority of
students in Phase 3 attain levels that are above the curriculum standards. This does not align with the levels
of students' knowledge and skills observed in lessons.

The school has no external international assessments for Islomic Education.

In lessons and their recent work, the majority of students in phases 2 and 3 demonstrate levels of knowledge
in Islamic principles, values, the Holy Qur’an, teachings, etiquette, and Hadeeth that are above curriculum
standards. Students demonstrate some Qur’anic recitation skills, with inconsistencies in Tajweed application,
pronunciation accuracy, and comprehension of Surah meanings. Understanding and applying the Prophet’s
Seerah is inconsistent, particularly in Phase 2.

Over the past three years, the school’s internal data indicates that attainment in Phase 2 has been
consistently outstanding, while in Phase 3, students’ attainment has declined from outstanding in the
AY2021/22 and AY2022/23 to very good in the AY2023/24.

The school’s analysis of internal assessment data for the AY2023/24 indicates that the large majority of
students in Phase 2 and most students in Phase 3 make better than expected progress in relation to
individual starting points at the beginning of the academic year and against the curriculum standards.

In lessons and their recent work, the magjority of students in phases 2 and 3 make better than expected
progress in relation to learning objectives that are aligned with curriculum standards.




e The school’s analysis of internal progress data for different groups of students at the end of the AY2023/24

indicates that in Phase 2 boys and girls make very good progress, while Emirati students, higher attaining
students and gifted and talented students make outstanding progress, and students with additional learning
needs, including students of determination make good progress, with no data of the progress of lower
attaining students. In Phase 3, while boys, higher attaining students and students with additional learning
needs, including students of determination, make outstanding progress, girls and gifted and talented
students make very good progress, Emirati students make good progress and lower attaining students only
maoke weak progress.

In lessons, both boys and girls in Phase 2 make good progress. Throughout the school, students with
additional learning needs, including students of determination, make the expected progress toward their
targets. However, both lower and higher-attaining students do not consistently achieve the progress they
are capable of.

Next Steps:

1.

Raise students’ attainment in lessons, including knowledge and understanding of the Holy Qur’an, Hadeeth,
Islomic values and principles, and etiquette.

Improve students’ skills in reciting the Holy Qur’an with the application of Tajweed rules in both phases.

Provide personalized support to improve the progress of students with additional learning needs, including
students of determination, in phase 2, and Emirati students and low attainers in Phase 3.



Arabic as a first language

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
Arabic language. These include the following:

Listening Reading Writing
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Good Good Good Not Applicable
Arabic as a first
language
Progress Good Good Good Not Applicable
Findings:

The school's analysis of internal assessment data at the end of the AY2023/24 against the Ministry of
Education (MoE) curriculum standards indicates that most students in phases 1 and 2 and the large majority
of students in Phase 3 attain levels above curriculum standards. This high level of attainment does not align
with levels of students’ knowledge and skills observed in lessons.

In the AY2023/24, the Arabic Benchmark Test ( ABT) results indicate that the majority of students in phase 2
and 3 attain levels that are above international standards.

In lessons and their recent work, the majority of students in phases 1, 2 and 3 demonstrate listening,
speaking, and reading skills above the curriculum standards. Students in Phases 2 and 3 read fluently and
with comprehension. However, students’ extended writing and spelling skills are less developed, particularly
in Phase 2.

Over the past three years, the school’s internal assessment data indicates that students’ attainment in
phases 1 and 2 has been consistently outstanding. In phase 3, attainment has declined from outstanding in
the AY2021/22 and AY2022/23 to very good in the AY2023/24. Data of the Arabic Benchmark Test indicates
that students’ attainment has improved from weak in the AY2022/23 to good in the AY2023/24 in phases 2
and 3.

The school’s analysis of internal assessment data at the end of the AY2023/24 indicates that most students
in Phase 1 and the large majority of students in Phases 2 and 3 make better than the expected progress in
relation to individual starting points at the beginning of the academic year and against the curriculum
standards. Data of the Arabic Benchmark Test in the AY2023/24 indicates that the large majority of students
in phases 2 and 3 make better than expected progress.

In lessons and their recent work, the majority of students in all three phases make better than expected
progress in relation to learning objectives that are aligned with curriculum standards.

The school’s analysis of internal progress data at the end of the AY2023/24 indicates that boys, girls and



higher-attaining students make outstanding progress in Phase 1, with no data on the progress of Emirati
students, lower-attaining students, students with additional learning needs, including students of
determination, and gifted and talented students in this phase. In Phase 2, while higher attaining students
make outstanding progress, boys, girls, and gifted and talented students make very good progress, students
with additional learning needs, including students of determination, make good progress, lower attaining
students make acceptable progress and Emirati students only make wecak progress. In Phase 3, girls, higher
attaining and gifted and talented students make outstanding progress, while boys make very good progress,
ond Emirati students, lower attaining students, and students with additional learning needs, including
students of determination make weak progress.

¢ |nlessons, both boys and girls make good progress. Throughout the school, students with additional learning
needs, including students of determination, make the expected progress toward their targets. However,
both lower and higher-attaining students do not consistently achieve the progress they are capable of.

Next Steps:

1. Develop students’ extended writing and spelling skills in phases 2 and 3.
2. Enhance students’ ability to speak standard Arabic in Phases 2 and 3.

3. Provide individual support to improve the progress of Emirati students, lower attaining students and students
with additional learning needs, including students of determination in phases 2 and 3.



Arabic as a second language

Subject KG Cycle1 Cycle 2 Cycle 3
Arabic as a Attainment Not Applicable Good Good Not Applicable
second
I

anguage Progress Not Applicable Good Good Not Applicable
Findings:

¢ The school’s analysis of internal assessment data at the end of the AY2023/24 against the Ministry of
Education (MoE) curriculum standards indicates that the majority of students in Phase 2 and the large
majority of students in Phase 3 attain levels above curriculum standards.

* |Inthe AY2023/24, the Arabic Benchmark Test (ABT) results indicate that most students in phases 2 and 3

attain levels that are in line with national standards.

¢ |nlessons and their recent work, the majority of students in phases 2 and 3 demonstrate listening, reading,
and comprehension skills that are above curriculum standards. In Phase 2, students can differentiote
between long and short sounds of letters and understand basic grammar rules. They comprehend spoken
Arabic and can introduce themselves in clear and accurate standard Arabic. However, opportunities to
practice speaking remain limited overall. In Phase 3, students read age-appropriate texts accurately and
fluently, demonstrating their understanding. They grasp grammar rules, such as verb tenses and the type of
sentences. However, a few students struggle to apply these rules accurately in their speaking and writing.

Students’ writing lacks depth and extended writing opportunities are limited in both phases.

¢ Over the past three years, the school's internal data indicates that students’ attainment in Phase 2 has
regressed from outstanding in both phases in the AY2021/22 and AY2022/23 to good in Phase 2 and very
good in Phase 3 in the AY2023/24. Arabic Benchmark Test data indicates that students’ attainment in Phase
2 improved from weak in the AY2022/23 to acceptable in the AY2023/24, and has been consistently
acceptable in both academic years in Phase 3.

¢ The school’s internal assessment data at the end ofthe AY2023/24 indicates that the large majority of Phase

2 students and the majority of Phase 3 students make better than expected progress in relation to their
starting points at the beginning of the academic year and against the curriculum standards.

¢ |In lessons and their recent work, the maojority of students in phases 2 and 3 make better than expected
progress in relation to appropriate learning objectives, that are aligned with curriculum standards.

¢ The school’s analysis of internal progress data AY2023/24 indicates that while boys and girls make very good

progress in Phase 2, boys in Phase 3 make weak progress and girls make good progress. Lower attaining
students maoke weak progress in phases 2 and 3; whereas higher attaining students and gifted and talented
students make outstanding progress in both phases Students with additional learning needs, including
sudents of determination, make acceptable progress in Phase 2 and outstanding progress in Phase 3.

Next Steps:

1. Provide more opportunities to practice speaking in lessons to improve students' oral fluency skills in phases 2

and 3.




. Improve students' writing skills while ensuring the correct grammar, spelling, and sentence construction are
used.

. Provide the required individual support to improve the progress of boys and lower-attaining students in
Phase 3.



UAE Social Studies

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
social studies. These include the following:

2

1l

-,
—
=)

National Citizenship Government Values and The individual The national
identity ethics and society economy
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Not Applicable Good Acceptable 1 Not Applicable
UAE Social
Studies
Progress Not Applicable Good Acceptable 1 Not Applicable
Findings:

The school’s analysis of internal assessment data at the end of the AY2023/24 against the Ministry of
Education (MoE) curriculum standards indicates that most students in phases 2 and 3 attain levels that are
above curriculum standards. This high level of attainment is not aligned with students’ knowledge and skills
observed in lessons.

The school has no external national or international assessments for social studies.

In lessons and their recent work, the majority of students in Phase 2 attain levels that are above curriculum
standards, while most of the students in Phase 3 demonstrate understanding and skills that are in line with
the curriculum standards. While students use technology to support their understanding, their research skills
are limited to finding specific, teacher-directed pieces of information.

Over the past three years, the school’s internal assessment data indicates that attainment in phases 2 and 3
has been consistently outstanding.

The school’'s internal assessment data at the end of the AY2023/24 indicates that the large majority of
Phase 2 students make better than expected progress, while less than three-quarters of Phase 3 students
make the expected progress in relation to their starting points at the beginning of the academic year and
against the curriculum standards.

In lessons and their recent work, the majority of students in Phase 2 make better than expected progress
while most students in Phase 3 make the expected progress in relation to appropriate learning objectives,
that are aligned with curriculum standards.

The school’s analysis of internal progress data for the AY2023/24 indicates that in Phase 2, while higher
attaining students and gifted and talented students make outstanding progress, boys, girls, and Emiratis
make very good progress, whereas lower attaining students and students with additional learning needs,
including students of determination only make weak progress. In Phase 3, higher attaining students also
make outstanding progress, while students with additional learning needs, including students of
determination, and gifted and talented students make very good progress, boys make good progress, and




girls, Emirati students and lower attaining students make weak progress. In lessons, low attainers and
students with additional learning needs, including students of determination, make weak progress as they
are not provided with sufficient support.

Next Steps:

1. Strengthen students' understanding and use of subject-specific keywords and terminologies across phases.
2. Promote students’ independent research skills, particularly in Phase 3.

3. Improve the progress of the different groups of students in both phases.



English

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
English language. These include the following:

HELLO |
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@welcome ‘ ,
Speaking | Listening Reading ! Writing
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Acceptable Acceptable Good t Not Applicable
English
Progress Good Good Good I Not Applicable
Findings:

¢ The school’s analysis of internal assessment data at the end of the AY2023/24 against the English Nationall
Curriculum standards indicates that less than three-quarters of students in Phase 1, and most students in
Phase 2 attain levels in line with curriculum standards, while in Phase 3, the large majority of students attain
levels that are above curriculum standards. The levels of attainment do not align with the skills, knowledge,

and understanding observed in lessons, particularly in phases 1and 3.

e The school does not have any external national or international assessments for students in Phase 1. In the
AY2023/24, GL-PTE results indicate that less than three-quarters of students in phases 2 and 3 attain levels
that are in line with curriculum standards. PIRLS 2021 results indicate that Grade 4 students attained an
intermediate reading proficiency level.

¢ |nlessons and their recent work, most students in phases 1 and 2 demonstrate listening, speaking, reading,
and comprehension skills that are in line with curriculum standards. In Phase 3 the magjority of students
demonstrate levels of knowledge, skills, and understanding that are above curriculum standards. Phase 1
students demonstrate emerging skills in blending and segmenting words and make attempts at writing
sentences. Phase 2 students apply phonic strategies to decode words, spell high-frequency words, and toke
part in group discussions. In Phase 3, students read fluently and can analyze texts. Writing extended texts
and presentations, and the ability to fully explain ideas in class discussions require further development.

e Over the past three years, internal assessment data indicates consistently weak attainment in Phase 1.
Attainment in Phase 2 has regressed from very good in the AY2021/22 and AY2022/23 to acceptable in the
AY2023/24. In Phase 3, attainment has fluctuated from very good in the AY2021/22, to good in the
AY2022/23, improving to very good again in the AY2023/24. Trends in GL-PTE data indicate consistent weak
attainment for the past three years in phases 2 and 3.

¢ The school’s analysis of internal assessment data at the end of the AY2023/24 indicates that most students
in Phase 1 and the majority of students in phases 2 and 3 make better than expected progress in relation to
their starting points at the beginning of the academic year and against the curriculum standards. In GL-PTE,
most students in Phase 2 and less than three-quarters in Phase 3 make the expected progress.




* |nlessons and their recent work, the majority of students across all phases make better than expected
progress in relation to appropriate learning outcomes aligned with curriculum standards.

e The school’s analysis of data AY2023/24 indicates that the progress of most groups of students declines as
they advance through the school. Boys, girls, Emirati students, and low and high attainers maoke outstanding
progress in Phase 1. While higher attaining students in Phase 2 make outstanding progress, boys, girls and
gifted and talented students make very good progress, whereas Emirati students, lower attaining students
and students with additional learning needs, including students of determination make good progress. In
Phase 3, students with additional learning needs, including students of determination make outstanding
progress; however, boys, lower attaining students, and higher attaining students make good progress.
Whereas girls and Emirati students maoke acceptable progress and gifted and talented students only make
weak progress.

Next Steps:

1. Strengthen extended writing skills, incorporating structured writing tasks in all phases.
2. Enhance opportunities for students in all phases to develop speaking skills in lessons.

3. Accelerate the rate of progress made in Phase 3, particularly for Emirati students, girls, and gifted and
talented students.



Mathematics

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
the language. These include the following:
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Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Good I Good I Good t Not Applicable
Mathematics
Progress Good Good Good Not Applicable
Findings:

¢ The school’s analysis of internal assessment data at the end of the AY2023/24 measured against the English
National Curriculum standards indicates that less than three-quarters of students in Phase 1, and most
students in Phase 2 attain levels that are in line with curriculum standards. In Phase 3, the maojority of
students attain levels above curriculum standards. This level of attainment does not align with the levels of
students' knowledge and skills observed in lessons, particularly in phases 1 and 2.

¢ The school does not have national or international assessments for Phase 1 students. In the AY2023/24, GL-
PTM results indicate that less than three-quarters of students in phases 2 and 3 attain levels that are in line
with curriculum standards. In TIMSS 2023, year 5 and year 9 students exceeded the school targets with
scores within the intermediate international averages.

¢ |nlessons and recent work, the majority of students in phases 1, 2 and 3 demonstrate levels of mathematical
knowledge, skills, and understanding that are above curriculum standards. Phase 1students can count
objects and match them to the correct numeral with some knowledge of how to partition numbers using an
early understanding of number bonds. In Phase 2, students add, subtract, and use the four operations with
whole numbers to solve problems. A minority of students express difficulty in analyzing and classifying
geometric figures based on their properties. In Phase 3, students use functions to describe quantitative
relationships and analyze distance, angle, similarity, and congruence, while a minority struggle to solve linear
equations.

e Over the past three years, internal assessment data indicates that student attainment has regressed in all
phases. In Phase 1, attainment regressed from acceptable in the AY2021/22 and AY2022/23, to weak in
AY2023/24. In Phase 2, attainment regressed from outstanding in the AY2021/22, to very good in the
AY2022/23, and to acceptable in the AY2023/24. In Phase 3, attainment regressed from outstanding in the
AY2021/22, to very good in the AY2022/23, and to good in the AY2023/24. Trends in GL-PTM data indicate
consistently Weak attainment in Phase 2 over the past three years, while in Phase 3 attainment regressed
from Acceptable in the AY2021/22 to weak in the past two years.

* The school’s analysis of internal assessment data at the end of the AY2023/24 indicates that a large majority
of students in phases 1 and 2 make better than expected progress, while less than three-quarters of
students in Phase 3 make the expected progress in relation to their individual starting points at the beginning



of the academic year and against the curriculum standards. In GL-PTM most students in phases 2 and 3
make the expected progress in relation to curriculum standards.

¢ |nlessons and recent work, the majority of students in all three phases make better than expected progress
in relation to the learning objectives aligned with curriculum standards.

¢ The school’s analysis of internal progress data for the AY2023/24 indicates inconsistencies between
different groups. In Phase 1, boys make good progress compared to very good progress made by the girls
and acceptable progress made by Emirati students. Low and high attainers make outstanding progress in
Phase 1. In Phase 2, while Emirati students, higher attaining students and gifted and talented students make
outstanding progress, boys,girls and students with additional learning needs, including students of
determination, make very good progress and lower attaining students students make good progress. In
Phase 3, gifted and talented students make outstanding progress while higher attaining students and
students with additional learning needs, including students of determination, make very good progress.
However, boys, girls, Emirati students and lower attaining students make weak progress.

Next Steps:

1. Improve problem-solving and verbal reasoning skills in phases 2 and 3 to raise attainment in international
assessments.

2. Improve students’ progress in Phase 3 with a particular focus on groups of boys, girls, Emiratis, and low-
attaining students.



Science

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
science. These include the following:

Scientific thinking, Ability to draw Application of science
inquiry, and conclusions and to technology, the
investigative skills communicate ideas environment and society
Subject KG Cycle1 Cycle 2 Cycle 3
Attainment Acceptable Very Good I Good Not Applicable
Science
Progress Good Very Good I Good Not Applicable
Findings:

The school’s analysis of internal assessment data ot the end of the AY2023/24 measured against the English
National Curriculum standards indicates that less than three-quarters of students in Phase 1 and most
students in Phase 2 attain levels in line with curriculum standards. In Phase 3, a large majority of students
attain above curriculum standards. This level of attainment across all phases does not align with the levels of
students' knowledge and skills observed in lessons.

The school has no national or international assessments for Phase 1 students. In the AY2023/24, GL-PTS
results indicate that less than three-quarters of students in phases 2 and 3 attain levels that are in line with
curriculum standards. In TIMSS 2023, year 5 and year 9 students exceeded the school targets with scores
within the intermediate international average.

In lessons and their recent work, most students in Phase 1 demonstrate levels of scientific knowledge, skills,
and understanding in line with curriculum standards. The large maojority of students in Phase 2 and the
majority in Phase 3 demonstrate levels of knowledge, skills, and understanding that are above curriculum
standards.

Over the past three years, internal assessment data indicates consistently weak attainment in Phase 1. In
Phase 2, attainment has regressed year to year from outstanding in the AY2021/22, to very good in the
AY2022/23, and to acceptable in the AY2023/24. In Phase 3, attainment has fluctuated from very good in the
AY2021/22 to outstanding in the AY2022/23, regressing to very good in the AY2023/24. Trends in GL-PTS
data indicate consistently weak attainment in phases 2 and 3 over the past three years.

The school’s analysis of internal assessment data AY2023/24 indicates that most students in Phase 1, the
large majority of students in Phase 2, and the majority in Phase 3 make better than expected progress in
relation to their individual starting points at the beginning of the academic year, and against the curriculum
standards. GL-PTS data indicates that most students in phases 2 and 3 make the expected progress against
curriculum standards.

In lessons and their recent work, the majority of students in Phases 1 and 3, and the large majority in Phase 2



make better than expected progress in relation to appropriate learning objectives aligned with the expected
curriculum standards.

¢ The school’s analysis of internal assessment data for the AY2023/24 indicates that the progress of most
groups of students declines as they advance through the school. In Phase 1, boys, girls, Emirati students, and
low and high attainers make outstanding progress. In Phase 2, boys and girls make outstanding progress,
Emirati students, higher attaining students, students with additional learning needs, including students of
determination, and gifted and talented students make outstanding progress, while lower attaining students
only make acceptable progress. In Phase 3, while gifted and talented students make outstanding progress,
higher-attaining students make very good progress, boys and students with additional learning needs,
including students of determination, make good progress, lower-attaining students make acceptable
progress, and girls and Emirati students make weak progress.

Next Steps:

1. Introduce opportunities for Phase 1 students to design and conduct simple investigations independently.

2. Enhance inquiry and investigative skills in phases 2 and 3.

3. Improve the progress of the different groups of students in Phase 3, particularly girls and Emiratis.



Learning Skills

Students learning skills and the impact on academic achievements are evaluated across all phases. Points taken
into consideration when evaluating expected learning skills in all phases are as follows:

¢ Engagement and the responsibility students take, for leading their own learning.
¢ |nteractions and collaboration with others to achieve shared learning goals.
¢ Successfully connect learning to other subjects and real life as global citizens.

Subject KG Cycle1 Cycle 2 Cycle3
Learning Skills Good Good Good Not Applicable
Findings:

e Students across all phases are actively engaged in their learning and demonstrate o secure sense of

responsibility. They actively engage in class work and demonstrate awareness of their strengths and
weaknesses based on verbal and written feedback, live marking, and timely verbal feedback. Additionally,
students readily respond to feedback on their written work which often includes next steps for improvement.

Students across all phases exhibit effective interaction and collaboration, clearly communicating their
learning through group projects, presentations, and classroom discussions, which fosters a deeper
understanding of their learning and enhances their problem-solving skills. Across all curriculum areas,
students naturally work in groups to prepare and present projects and work with collaborative effort to
complete set tasks.

Students across all phases demonstrate the ability to connect their learning to real-life situations and
showcasea clear level of competency in integrating knowledge across various subjects. This is evident
through their application of scientific concepts to national identity, and their use of project-based learning to
explore historical and cultural topics.

Students in Phases 2 and 3 demonstrate independent innovation and enterprise skills through involvement in
project-based learning, and the independent use of technology, including BYOD (Bring Your Own Device)
and a range of online platforms. The development of critical thinking and problem-solving skills is further
enhanced through engaging debates in English and history lessons.

Next Steps:

1.

Encourage students to set personal learning goals and regularly self-assess their progress, using feedback
from teachers to identify areas for improvement and strategies to achieve their objectives.

. Enhance students' collaborative learning opportunities by incorporating more peer-to-peer teaching

sessions, allowing students to learn from each other and develop teamwork skills.

. Expand opportunities for real-world application in the curriculum across all subjects.




PS2: Students’ personal and social development, and their
innovation skills

Personal Development

Performance
indicator KG Cycle1 Cyele2 Cyeies
Personal Good Good Good Not Applicable
Development

Findings:

Students enjoy attending school and maintain a positive attitude towards their learning. They feel safe and
supported by their teachers and believe their opinions are valued. In Phase 1 and some classes in Phase 2,
students require encouragement and reassurance to take responsibility for their learning, and as a result,
are over reliont on the teacher for direction and guidance. Students in Phases 2 and 3 appreciate
constructive feedback from both teachers and peers and are receptive to it.

As students progress through the different phases, their sense of responsibility, self-discipline and ability to
resolve conflict grows stronger. Nearly all students are familiar with the school’s behavior policy and
understand the repercussions of rule violations, both in the classroom and beyond. This results in a low
number of bullying or disruptive behavior incidents.

The relationships among students, teachers, and staff throughout the school are marked by mutual respect,
kindness, and support. Students are friendly and willingly assist each other during lessons and around the
school, demonstrating empathy, particularly towards students of determination, which creates a positive
and inclusive school atmosphere.

Most students recognize the importance of maintaining a healthy lifestyle, often making healthy food
choices. They actively participate in physical activities organized during the school day, with some joining
extra-curricular sports clubs. There is however scope to further engage students in physical activities and
promote their awareness of the significance of adopting a healthy lifestyle.

Attendance has been steadily improving, with an overall rate of 95%. Phase 3 has the highest attendance
demonstrating students' commitment to their studies. However, attendance in Phase 1is acceptable at 93%.
Students consistently arrive on time for both lessons and school assemblies.

Next Steps:

1. Enhance students' self-reliance particularly in phases 1and 2 so they can lead their own learning and
initiate their own ideas.

2. Improve students' awareness of the importance of adopting healthy food choices and engaging in
physical activity.

3. Further enhance students' attendance, particularly in Phase 1.




Understanding of Islamic values and awareness of Emirati and
world cultures

Performance

Indicator KG Cycle1 Cycle 2 Cycle 3

Understanding of
Islamic values and
awareness of Good Good Good Not Applicable
Emirati and world
cultures

Findings:

e Students across all phases demonstrate a clear understanding of Islamic values and practices, showing
respect for Islamic routines in daily school life. Students in phases 1 and 2 have a limited understanding of
how Islamic values influence the UAE society. In all phases, students actively participate in celebrating
Islomic occasions such as the Prophet's birthday, Isra’a, Mi'raj, Eid Feter and Eid Adha.

e Students engage in cultural activities and national celebrations, demonstrating respect for and appreciation
of Emirati heritage and culture. They contribute to discussions in lessons and to displays around the school
showcasing various aspects of the UAE.

e Students across all phases demonstrate a clear understanding of their own culture and recognize some of
the similarities and differences between the Emirati culture and their own culture. Through planned lessons
and celebrating International Culture Day, students in phase 1and 2 have some understanding of other
cultures within the school community, but knowledge of the wider world is less familiar. Phase 3 students’
engagement in international partnerships, such as "Meet the Author" and “Pen Pal” programs, has
broadened their cultural horizons and promoted their awareness of global citizenship.

Next Steps:

1. Strengthen students’ knowledge and awareness of the UAE's heritage and culture.

2. Provide more opportunities for the students to initiote and involve themselves in a wide range of cultural
activities.

3. Extend students' knowledge and understanding of other world cultures.



Social responsibility and innovation skills

Performance
Indicator KG Cycle1 Cycle 2 Cycle3
Social
responsibility and Acceptable Acceptable Acceptable Not Applicable
innovation skills

Findings:

e Students participate as volunteers in activities planned and organized by the school that have a positive
impact on the school community. They take on responsibilities to care for their classrooms and immediate
surroundings. Although phases 2 and 3 students understand the importance of contributing to the wider
community, they are less familiar with volunteering options or how they could get involved.

e Students work hard in lessons to complete set assignments, but particularly in phases 1and 2, they rarely
take the initiative to organize and plan their own projects or independently engage in innovation. Students
are becoming more confident in contributing creative ideas, offering suggestions, making decisions during
group tasks, particularly in Phase 3.

e Students are aware of important environmental issues such as global warming and have some knowledge of

their responsibility towards the environment. Students discuss sustainability concerns in lessons and engage
in initiotives such as recycling.

Next Steps:

1. Extend the students’ opportunities to take leadership roles that benefit the school community.

2. Increase students’ involvement in the wider community and extend their knowledge of volunteering
opportunities.

3. Provide more opportunities in lessons to strengthen environmental and sustainability awareness across all
phases.




PS3: Teaching and Assessment

Teaching for effective learning

Performance
Indicator KG Cycle1 Cycle 2 Cycle 3
Tedch.lng for . Good Good Good Not Applicable
effective learning

Findings:

¢ Teachers demonstrate a secure understanding of their subjects and the ability to convey concepts clearly
and confidently to students, particularly in specialist subject teaching in Phase 3. They know how students
learn in different ways, enabling them to adapt teaching strategies to meet diverse learning needs. In Phase
1, teaching does not always allow students to be engaged in play-based learning or allow them to be
independent learners.

Teachers plan purposeful lessons that ensure students are engaged in learning. Lessons are planned
following a standard template across the school, aligned with curriculum standards. Plans identify different
groups of students, including those with higher abilities, but teaching does not always fully address their
specific learning needs. While lesson plans are well-structured, their implementation is sometimes hindered
by inconsistent time management. This occasionally results in essential lesson components such as progress
checks not being completed. The classroom environment supports student learning by displaying current
work. Resources to support learning are variable, particularly in science and mathematics in Phase 3 where
teachers move classrooms to deliver lessons. While technology is used in lessons, its integration is
inconsistent across subjects and phases.

Teachers’ interactions with students promote active participation and engagement, encouraging students
to take an active role in their learning. Teachers use questioning techniques to initiote meaningful
discussions, prompting students to build on prior knowledge, particularly in Phase 3. These interactions allow
students to reflect, share ideas, and deepen their understanding of key concepts. Questioning strategies
across dll phases inconsistently challenge students to think critically or explain their views in detalil, limiting
the development of higher-order thinking skills and independent inquiry. Opportunities for class discussions
are inconsistent across subjects and phases, with students often relying on teacher guidance.

Teachers employ strategies to meet the needs of most groups by setting students in mixed-ability groups
ond allocating differentioted tasks that are not always well matched to the students' abilities. Across
subjects and phases, teachers provide additional challenges and support to help students make the
progress they are capable of. Teaching is not consistently personalized for students with additional learning
needs and higher abilities to offer the required challenge and support to accelerate progress.

Opportunities for students to reflect on their work and think for themselves are limited, resulting in
underdeveloped independent learning skills. Teachers occasionally promote critical thinking during lessons,
but this practice is inconsistent across all subjects and phases. In science lessons in Phase 3, exploration and
inquiry-based learning are more evident, fostering deeper engagement and critical thinking. Independent
learning, integrating technology for research, is a key feature in Phase 3, but this is inconsistent in all phases.

Next Steps:

1. Enhance differentiation and challenge to meet the needs of for all learners across all phases.



. Optimize the use of resources, particularly in phases 1and 2, and the use of appropriate technology across
all phoses.

. Further enhance student engagement through effective questioning and independent learning activities
across all phases.



Assessment

Performance
Indicator KG Cycle1 Cycle 2 Cycle3
Assessment Good Good Good Not Applicable
Findings:

The school's assessment processes are consistently applied and coherent across all phases, aligning with
the English National Curriculum standards. In Phase 1 students' learning is regularly reviewed against their
learning journey and the Early Learning Goals to ensure they are ready for the next phase. This alignment
ensures that assessments provide valid and reliable measures of student achievements. In phases 2 and 3,
end-of-unit progress checks and weekly tests in spelling and arithmetic further validate students’ progress.

The school’s current years 3 and 7 cohort are preparing for TIMSS 2027. The school has not taken part in
PISA assessment yet and is due to participate in PISA 2025. TIMMS and PISA style questions are integrated
with the English, mathematics, and science curricula. Students sat for the PIRLS assessment in 2021 and
scored among the top Abu Dhabi private schools. The school’s current year 4 cohort is preparing for PIRLS
2026. Year 11 students will be taking the IGCSE exams before the end of this academic year 2024/25. The use
of GL-PT assessments for English, mathematics, and science, benchmarks student attainment against
international standards.

The school employs effective data analysis systems that accurately measure student performance over
time, tracking and monitoring different groups including boys, girls, Emirati, and non-Emirati students. This
analysis highlights strengths and weaknesses, when comparing the school's performance with that of
students locally and internationally. The tracking of lower and higher attaining students is less robust and
could be improved.

Assessment information is effectively utilized to tailor teaching strategies and curriculum planning, ensuring
that instruction meets the diverse learning needs of all student groups, including lower and higher attainers,
ond gifted and talented students. Teachers create individualized targets and provide personalized support,
though the level of challenge for higher attaining, gifted, and talented students is not consistently applied in
lessons.

Teachers demonstrate a secure understanding of their students' strengths and weaknesses. They provide
clear verbal feedback during lessons, which is tailored to offer personalized support and guidance. There is
room to enhance written feedback practices across all phases, focusing on providing standardized and
developmental feedback, while further engaging students in structured self and perr-assessment
opportunities to better support student progress.

Next Steps:

1.

Implement a consistent and developmental written feedback system across all phases to help students
understand their progress and areas for improvement.

Ensure that higher attaining and gifted and talented students receive a consistent level of challenge in
lessons to foster their academic growth and engagement.

Refine the tracking of lower and higher attaining students to better identify their needs and provide targeted
support.



PS4: Curriculum

Curriculum design and implementation

Performance
Indicator KG Cycle1 Cycle 2 Cycle 3
Curriculum design .
. . Good Good Good Not Applicable
and implementation

Findings:

The curriculum is broad, balanced, and has a sound rationale based on the English National Curriculum and
the Early Years Foundation Stage (EYFS) curriculum, and the Ministry of Education curriculum for Arabic-
medium subjects. The curriculum is effective is developing students' knowledge, understanding and skills. All
statutory requirements are met.

Curriculum planning is systematic and focused on structuring learning for effective content delivery in
lessons. The progression maps prepared for all subjects adequately ensure vertical content alignment within
a phase. The planning also ensures that the curriculum builds on prior learning and meets most students'
needs, particularly in Phase 3. The school has effective arrangements for students moving from Phase 1into
Phase 2. There is however scope to improve curriculum planning arrangements between Phase 2 and Phase
3.

The curriculum offers older students a range of choices that effectively align with their diverse interests and
aspirations. Students in the IGCSE year follow seven examination subjects, the compulsory Arabic-medium
subjects, and physical education.

All lessons are planned to include relevant cross-curricular links. However, the application of these links is
inconsistent across subjects and phases, especially the development of speaking, writing, and the use of
appropriate vocabulary in all subjects.

Senior leaders meet regularly to conduct curriculum reviews and identify development priorities. As a result,
curriculum changes have been implemented, including timetabled intervention lessons in phases 1and 2,
and STEM lessons in Phase 3. These priorities are linked to meet students’ personal and academic needs.

Next Steps:

1.

2.

3.

Strengthen curriculum continuity between Phase 2 and Phase 3.
Enhance cross-curricular links for deeper learning, including English literacy skills.

Expand curriculum offerings, including the development of STEM and innovation activities across the
school.




Curriculum adaptation

Performance
Indicator KG Cycle1 Cycle 2 Cycle 3
Curriculum )
adaptation Acceptable Acceptable Acceptable Not Applicable
Findings:

e Curriculum modifications are adequately planned to meet the learning needs of most student groups. The
adaptation of phonics and mathematics programs in phases 1 and 2 has been particularly effective in
addressing the needs of diverse learners. The inclusion team develops Individualized Education Plans (IEPs)
for students with additional learning needs in English-medium subjects, while Arabic-medium teachers are
responsible for setting targets in MOE subjects. Modifications to the curriculum to support gifted and
talented students are less well developed.

e [essons and curriculum plans include differentioted outcomes for both low and high attainers, however,
plans however, are inconsistently implemented in classrooms. Lower attaining students are provided with
adequate support in most lessons across subjects to help accelerate their progress.

e While the school offers after-school clubs for gifted and talented students and involves high-attainers in
competitions both within and outside the school, there is insufficient personalization and challenge for these
students during lessons. As a result, higher attainers and gifted and talented students are not consistently
challenged to reach their full potential.

e Although the curriculum includes planned activities, to promote enterprise, innovation, and social
contribution such as science fairs, sustainable projects, and small business models, these opportunities are
inconsistent in all subjects, across all phases. Additionally, the school offers a range of extra-curricular
activities and after-school clubs, including cooking, board games, and sports clubs.

e The curriculum, through assembilies, celebrations of UAE national occasions, and lesson plans that include

connections to the UAE, provides adequate opportunities across all subjects to promote national identity
and enhance students’ understanding and appreciation of UAE heritage and culture.

Next Steps:

1. Ensure the curriculum effectively addresses the needs of all student groups, including those with additional
learning needs, higher-attaining students, and gifted and talented students.

2. Provide consistent and well-planned opportunities for students across the school to engage in enterprise,
innovation, and social contribution, both inside and outside the classroom.

3. Strengthen and expand the curriculum's connections to the culture and heritage of the UAE across all
subjects.



PS5: The protection, care, guidance and support of students

Health and safety, including arrangements for child protection /

safeguarding

Performance

o —— KG Cycle1 Cycle 2 Cycle 3

Health and safety,
including
arrangements for Very Good Very Good Very Good Not Applicable
child protection /
safeguarding

Findings:

e Safeguarding and child protection are high priorities in the school evidenced by rigorous procedures and
policies. The experienced safeguarding team ensures any concerns flagged by staff, students or parents
are dealt with promptly. All staff are appropriately trained in Child Protection and safeguarding. Students
demonstrate awareness of reporting mechanisms and trusted adults, fostering a secure environment.
Bullying, including cylber bullying, is minimized.

e The school provides a very safe, secure and accessible environment with a lift and ramps. Thorough

maintenance checks are undertaken, ensuring buildings are kept safe and clean. Any issues raised are dealt

with promptly. Comprehensive risk assessments, including those for field trips, are conducted. Highly
effective supervision is maintained throughout the school premises and on school transportation.

e Buildings and equipment are very well maintained despite the age of the premises. Comprehensive records

are kept of any incidents such as misbehavior and of subsequent action taken. The Health and Safety
manager is proactive in providing advice and guidance to staff and students in this regard. Clinic staff also
maintain comprehensive medical records and consistently log all visits.

* Phase 1learning environment is safe and secure with the recent improvements to the outdoor surfaces
removing trip hazards. The installation of keypad access has increased safety and security. Although the
premises and facilities provide a safe and secure environment for all, the significant increase in roll has
resulted in full capacity leading to some classrooms becoming over-crowded.

* The promotion of healthy physical and mental lifestyles occurs throughout the school. Clinic staff deliver an

annual program of health awareness, and the food students bring to school is monitored effectively by
supervisors. The range of healthy food options in the canteen is limited as are opportunities for students to
participate in additional physical activity. OQutdoor areas are shaded well and there is ready access to fresh
drinking water.

Next Steps:




1. Formulate a plan to address the issue of overcrowded classrooms.
2. Ensure food options in the canteen consistently provide healthy choices.

3. Provide greater opportunities for students to participate in regular exercise.



Care and support

Performance
Indicator KG Cycle1 Cycle 2 Cycle3
Care and support Good Good Good Not Applicable
Findings:

Staff, including support staff, have developed positive relationships with students throughout the school.
There is an atmosphere of mutual respect that starts with the senior leadership team. Behavior
management is effective as the code of conduct is clearly understood by alll.

The school keeps accurate records of attendance and punctuality and promotes good attendance through
frequent reminders to parents about the importance of regular attendance. Consequently, overall
cattendance levels are good at 95%.

The recently expanded inclusion team has appropriate procedures to identify students with additional
learning needs, including students of determination. Concerns about students' learning or development are
raised with the inclusion department, who, following initial investigations, develop Individual Education Plans
which provide useful guidance and appropricte learning targets. There are only 17 students on the formal
Additional Learning Needs Register, (1.33% of the school roll), although a further 163 are identified as requiring
some level of support. The school has recently identified 32 students who are gifted and talented in
academic or extracurricular areas and has taken initial steps to meet their needs.

The school provides appropriate support for most students with additional learning needs, including students
of determination, through the implementation of In School Specialist Services (ISSS) and the dedicated work
of the inclusion team. Although some modifications have been made to accommodate the wide range of
special needs, these are not comprehensive as teachers are not consistently planning for, or fully familiar
with best practice to support these students.

Students’ well-being and personal development are monitored well. Students know they have a range of
staff they can talk to including those on the safeguarding team, the school’s pastoral team and social
worker. Additionally, the school engages in proactive planning by conducting meetings with students before
the end of Year 9 to determine their curriculum preferences and exerts effort to accommodate these
choices. Consequently, students feel well supported with career guidance and have confidence in the
school to help them.

Next Steps:

. Strengthen the formal procedures to ensure all students with additional learning needs, including students of

determination, are correctly identified.

2. Increase the range of In School Services deployed to further support students with additional learning needs,
including students of determination.
3. Enhance the knowledge and effectiveness of teaching staff to fully support students with additional learning

needs, including students of determination, in all lessons.



PSé: Leadership and Management

The effectiveness of leadership

Performance Indicator Quality judgement

The effectiveness of leadership Very Good I

Findings:

* The senior leadership team sets a clear strategic direction with a purposeful approach to raising standards.
This vision is articulated in a formal vision and mission statement, though not all staff clearly understand it.
There is a strong commitment to the UAE’s national priorities and agenda, which are embedded in the
school's practices. Comprehensive plans are in place to support the school's mission of students' success in
international examinations, including PISA and TIMSS. The principal and school leaders ensure that the
school maintains an inclusive admission policy. To further enhance inclusivity, the school has recently
reinforced its inclusion team, strengthening its capacity to identify and address the diverse needs of all
students.

e Senior leaders demonstrate a thorough knowledge and understanding of the curriculum and best practices
in teaching, learning, and assessment. Newly cppointed middle leaders, including subject leaders and
coordinators, are developing their knowledge about effective teaching to meet the needs of all students.
Senior leaders recognize the need for a more impactful approach to ensuring that teaching impacts
students' achievements. The senior leadership team has ensured a culture of sharing effective practices
ond supporting staff. Regular professional development and training initiatives are implemented to enhance
staff capabilities.

¢ Relationships and communication within the school are consistently professional and effective. Leaders
have established clear roles, responsibilities, and accountability measures through a distributive leadership
model that includes phase and subject leaders. Middle leaders have defined roles, with senior leaders having
clear areas of responsibility. Collaborative work between year groups promotes alignment in teaching and
learning. However, there is a need to strengthen subject leaders’ understanding of pedagogical approaches
and learning strategies, especially between Phase 2 and Phase 3. The senior leadership team fosters a
positive school culture that supports staff morale and promotes a cohesive learning environment. As a
result, morale throughout the school remains consistently very positive.

e Senior leaders clearly and accurately understand what they must do to improve the school and have
identified key areas for improvement, including a clear focus on active learning strategies. Senior leaders
acknowledge that more consistency in teaching is necessary to improve student achievement. Subject
leaders and coordinators are less clear about the necessary priorities. The school leaders have modified the
curriculum to meet the needs of a majority of students, with a focus on reading and mathematics in Phases 1
and 2. School leaders demonstrate the capacity to improve the school further.

¢ |eaders hold staff accountable through regular analysis of student performance data, formal and informail
lesson observations, and personal reviews. This approach has driven sustained improvements in key aspects

of the school’s work, resulting in a notable increase in the quality of student outcomes, particularly in Phase 1.

Next Steps:

1. Strengthen the understanding of the school’s vision and strategic priorities by all staff.




2. Enhance leadership capacity and pedagogical knowledge across alll levels.

3. Ensure greater consistency in teaching and learning to improve student achievement.



School self-evaluation and improvement planning

Performance Indicator Quality judgement

School self-evaluation and improvement planning Good

Findings:

e Self-evaluation processes are systematic and involve key stakeholders, including middle leaders, teachers,
and senior leaders. The school's approach to self-evaluation uses a range of data and assessments,
including external whole-school reviews. This approach ensures that judgements are generally accurate
and well-aligned with the UAE School Inspection Framework. As a result, the school understands its
strengths and areas for improvement, enabling it to make informed decisions to drive continuous
improvement.

e Teaching and learning are monitored systematically and conducted by senior and middle leaders. They
undertake a series of informal learning walks and formal lesson observations that follow a prescribed
approach, focusing on teaching and its impact on learning, including how teachers integrate identified
school priorities. Subject leaders need more capacity to regularly monitor how their subject is being delivered
across all phases in the school. While high staff turnover has slowed the impact of monitoring on student
achievement, the school provides focused support and feedback to all new staff members.

e The school improvement plan is coherent and identifies key priorities and areas for improvement with
targets, responsibilities, and success criteria. The plan is developed using various suitable evidence, including
internal and external assessments. A specific teaching and learning action plan has also been created,
focusing on identified priorities. Senior staff meets regularly to discuss progress towards strategic goals,
using data-driven insights to adjust procedures and support improvements. The targets are set, and some
measures are taken for improvement. The improvement priorities are closely aligned with the previous
inspection report, the schools identified priorities, and the UAE national priorities.

¢ While the school has made progress in addressing recommendations from the previous inspection report,
the pace of improvement has been affected by changes in senior and middle leadership, and an increase in
student enrolment. These factors have delayed the full embedding of key improvements. However, some
enhancements have been successfully introduced, and ongoing evaluation ensures that efforts to address
identified priorities remain on track.

Next Steps:

1. Strengthen the role of subject leaders in monitoring and evaluation.
2. Enhance the impact of monitoring on teaching and learning so that it improves student outcomes.

3. Accelerate the implementation of school improvement priorities, particularly in teaching and learning.



Parents and the community

Performance Indicator Quality judgement

Parents and the community Good

Findings:

e School leadership has developed a partnership approach with parents with successful participation in events
such as career counseling, wellness coaching, and curriculum workshops. However, the involvement of
parents in school activities and their children's learning is inconsistent across the phases, which has
adversely impacted students' academic and personal development. The school's mechanisms for seeking
parents' views, such as dedicated emails, newsletters, questionnaires, and open-door policies, have been
highly effective in maintaining transparent and timely communication, although there is room for enhancing
social engagement opportunities.

e The school employs a comprehensive array of communication methods including dedicated emaiils, weekly
newsletters, and parent-teacher meetings, to ensure effective interaction with parents about their children’s
learning and development. The school also facilitates in-person meetings, workshops, and direct emails to
address various concerns, such as attendance and other issues. Specifically, for parents of students with
additional learning needs, including students of determination, the school provides tailored communication
channels, such as individual meetings and questionnaires, to cater to their unique requirements and ensure
their children receive the necessary support.

e The school's reporting system is effective in communicating students' academic progress, personal and
social development through termly report cards and parent-teacher conferences. Parents are generally
satisfied with the school's efforts in clearly conveying aspects of students' achievements and areas of
improvement. Parents have the opportunity to provide written feedback to the school to enhance the
clarity, comprehensiveness, and usefulness of these reports in meeting their expectations and
understanding of their children's progress.

® Partnerships with local community school branches have fostered a collaborative learning environment
where best practices are shared, adding to the educational experience for students. Collaborations with
businesses and community organizations have provided students with career counseling and real-world
exposure, while the occasional charitable initiative has instilled o strong sense of civic responsibility in Phase
3. International partnerships, such as "Meet the Author" and “Pen Pal” programs, have broadened students'
cultural horizons and promoted global citizenship.

Next Steps:

1. Implement more interactive and frequent social and academic engagement opportunities to foster a more
collaborative partnership among parents, students, and the school.

2. Expand communication channels such as mobile apps and social media platforms to ensure timely and
effective interaction with parents.

3. Develop more robust and sustainable partnerships with local businesses and international organizations to
provide students with additional career counseling, real-world exposure, and cultural exchange programs.



Governance

Performance Indicator Quality judgement

Governance Good

Findings:

e The school is governed by a board of trustees that oversees its operations. Governance includes the CEO,

Director of Education, and principal. The board of trustees seeks and considers stakeholder views through
surveys and direct communication from parents. Many parents contact the CEO and principal directly, and
the principal maintains an open-door policy for those wishing to discuss concerns. While governance does
not formally include parent and student representation, it remains well-informed about the school’s
operations and parental perspectives.

The board oversees key aspects of the school, including academic standards and student development.
The CEO and Director of Education regularly monitor the school's work through visits and close
collaboration, ensuring accountability for its performance. The principal is responsible for maintaining quality
and is performance-managed against key performance indicators (KPIs), including student achievement
and personal development. The principal’s performance is not formally recorded. The board clearly
understands the school and what it needs to do to continue improving.

The board accurately understands the school and its operations. It supports the school through resources,
facility upgrades, and professional development for teachers. New appointments have strengthened senior
leadership and the inclusion department. The board is aware that staff turnover remains an issue and is
actively exploring strategies to reduce it and minimize its impact on students. It also ensures that all statutory
requirements are met, including adherence to national agenda priorities and local regulations. The board
directly influences the school's work and overall performance.

Next Steps:

1.

2.

Strengthen governance at the school level, engaging parents in the decision-making processes.

Establish a formal process to document the principal’s performance management, ensuring clear
accountability and alignment with key performance indicators (KPIs).

Implement targeted strategies to reduce staff turnover, especially in the primary phase.




Management, staffing, facilities and resources

Performance Indicator Quality judgement

Management, staffing, facilities and resources Good

Findings:

* Most aspects of the day-to-day running of the school are well-organized. School procedures and routines
are run smoothly, and timetabling is largely efficient. The early departure of Phase 1 students at the end of
the day is an area that requires improvement.

¢ The school is appropriately staffed with suitably qualified teachers and specialists such as the members of
the inclusion department and a social worker. Professional development is undertaken regularly, matched
cppropriately to the school’s priorities. Although there has been a high staff turnover, senior leaders have
been effective in managing its impact on students' academic achievement and personal development.

* Premises are adequate, clean and safe. Some specidlist facilities are available such as science and IT labs.
The rapidly increasing roll has put pressure on the building’s capacity, leading to some overcrowded
classrooms and pressure on specialist facilities, especially for science.

e The school is sufficiently resourced to support the delivery of the curriculum. However, there is a limited
amount of technology equipment throughout the school to support innovation, particularly in phases 1 and
2.

Next Steps:

1. Improve the end of day arrangements for Phase 1 students to ensure teaching time is maximized.
2. Optimize specialist facilities and scheduling to accommodate the increased student numbers.

3. Improve the availability of technology in phases 1 and 2 to support innovation.

If you have a question or wish to comment on any aspect of this report, please contact irtigoa@adek.gov.ae


mailto:irtiqaa@adek.gov.ae

	Rating: Good
	Contents
	School Information
	Changes since the previous inspection
	The school’s efforts towards meeting their targets on international assessments: TIMSS, PISA, PIRLS
	Performance in standardized and international assessments
	Standardized Assessments
	International Assessments: TIMSS, PISA, PIRLS

	Reading
	Strengths of the school
	Key Recommendations
	Overall School Performance: Good
	Inspection findings
	PS1: Students’ achievements
	Islamic Education
	Findings:
	Next Steps:
	Arabic as a first language
	Findings:
	Next Steps:
	Arabic as a second language
	Findings:
	Next Steps:
	UAE Social Studies
	Findings:
	Next Steps:
	English
	Findings:
	Next Steps:
	Mathematics
	Findings:
	Next Steps:
	Science
	Findings:
	Next Steps:
	Learning Skills
	Findings:
	Next Steps:
	PS2: Students’ personal and social development, and their innovation skills
	Personal Development
	Findings:
	Next Steps:
	Understanding of Islamic values and awareness of Emirati and world cultures
	Findings:
	Next Steps:
	Social responsibility and innovation skills
	Findings:
	Next Steps:
	PS3: Teaching and Assessment
	Teaching for effective learning
	Findings:
	Next Steps:
	Assessment
	Findings:
	Next Steps:
	PS4: Curriculum
	Curriculum design and implementation
	Findings:
	Next Steps:
	Curriculum adaptation
	Findings:
	Next Steps:
	PS5: The protection, care, guidance and support of students
	Health and safety, including arrangements for child protection / safeguarding
	Findings:
	Next Steps:
	Care and support
	Findings:
	Next Steps:
	PS6: Leadership and Management
	The effectiveness of leadership
	Findings:
	Next Steps:
	School self-evaluation and improvement planning
	Findings:
	Next Steps:
	Parents and the community
	Findings:
	Next Steps:
	Governance
	Findings:
	Next Steps:
	Management, staffing, facilities and resources
	Findings:
	Next Steps:

